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 The 2016 Equity Project is the third iteration of the student-led project that is facilitated by the Mobile 

Area Education Foundation comprised of two components: (1) High School Master Schedule Analysis 
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INTRODUCTION 

Executive Summary 

About the Equity Project 
The 2016 Equity Project is the third iteration of the student-led project that is facilitated by the Mobile 
Area Education Foundation. The previous equity project was completed in 2010, after receiving an 
America’s Promise My Idea’s grant to involve youth in improving high school graduation and dropout 
prevention. The 2010 project had two components: (1) High School Master Schedule Analysis and (2) 
High School Student Surveying. The inaugural Equity Project was completed in 2006 and established the 
student-led audit process. The 2016 Equity Report also focused on a Master Schedule Analysis and the 
Student Survey. Over 1,600 high school students participated in an online survey that was promoted 
through a text message campaign.  

Through the Equity Project, students made the following findings:  

Master Schedule Analysis 

 Access to rigorous advanced courses varies significantly between high schools across the Mobile 
County Public School System (MCPSS) and does not appear to be related to school enrollment.  

Equity Project Student Survey  

 Most students reported that their school offered students an opportunity to be successful and 
provided challenging courses.  

 Students indicated that the top two barriers to student learning in the class room were lack of 
student engagement and bullying. 

About the Master Schedule Analysis 
The purpose of this analysis was to determine if the course selections offered to High School students in 

the Mobile County Public School System were equal between schools. A list of courses was provided by 

the MCPSS from the master course schedule for the 2015-16 school year.  Understanding that 

curriculum and course availability is often determined by total school enrollment, data was analyzed by 

comparing percentages of classes available rather than the total number of courses.  

About the Student Survey 

The Equity Project Student Survey was an online survey administered through Surveymonkey.com.  The 

topics were pulled from previous student surveys, Superintendent Student Advisory Council (SSAC) 

student input, and input from high school principals. For the first time ever, the online survey was 

promoted heavily through a text message campaign.  The members of the SSAC promoted the text 

campaign through signage posting, school wide morning announcements, and on social media. The 

survey was left open over a three-week period and we were able to receive a sufficient amount of 

responses and feedback. There was no significant difference between demographical subgroups out of 

the 1,678 students who participated. To ensure this project was student led, the SSAC met to discuss 

their views and opinions on each topic of concern.  



 
 

 

Chapter I: Master Schedule Analysis  

2015 – 16 Superintendent Student Advisory Council  
 

Name School  Grade 

Kenny Schlomer  Baker 12th  

Taylor Annerino Baker 11th  

Jaynae Andrews  BC Rain  12th  

Semaj Bell BC Rain 11th  

Brandon Martin  Blount 11th  

Kearsten Blakely Blount  11th  

Tyler Lott Bryant  12th  

Jordan Blackmon Bryant 11th  

Tamera Turner Citronelle 12th  

Katelyn Nelson  Citronelle  11th  

Bennett McGehee Davidson 12th  

Nicholas Henry  Davidson  11th  

Deja Young  LeFlore  12th  

Octavia Nunn LeFlore 11th  

Darby Wheat MGM 12th  

Collin Leousis MGM  11th  

Ann-Marie Willis MGM 11th  

Everett Coleman  Murphy  12th  

NikolasPham Murphy 11th  

Blake Shepherd  Theodore  12th  

Allison Young  Theodore 11th  

Madison  Dortch  Williamson 12th  

Edward Whigham Williamson 11th  

Juwuan Howard-Turner Vigor  Sr. 

Shalyn  Brown  Vigor  Jr. 



 
 

Student leaders from every high school in Mobile County collected the schedule of course offerings from 

their high schools. This analysis intended to determine the equitable distribution of course offerings 

across Mobile County. Typically, course offerings are determined by school enrollment.  Mobile County 

has 12 high schools. Baker is the largest high school in Alabama with 2,803 students, and Murphy and 

Mary G. Montgomery have over 2000 students. Bryant, Theodore, and Davidson have between 1,500 

and 1,750 students. The remaining schools have enrollments below 1,000 students. (See Table 1.1)  

 

1.1 - Ranking of Schools by Enrollment 

Ranking School 

1st Baker (2803) 

2nd Murphy (2100) 

3rd Montgomery (2096) 

4th Bryant (1729) 

5th Theodore (1613) 

6th Davidson (1512) 

7th Blount (975) 

8th LeFlore (878) 

9th Rain (869) 

10th Citronelle (801) 

11th Vigor (710) 

12th Williamson (573) 

 



 
 

Section I: Key Findings and Recommendations 
#1 -The percent of advanced courses does NOT appear to be related to school enrollment.  

1.2 - Ranking of Percent of Advanced Core Courses/Elective Offerings 

Ranking School (% Adv. Core Courses) Ranking by Enrollment 

1st Baker (16%) 1st 

T-2nd Davidson (13%) 6th 

T-2nd Rain (13%) 9th 

4th Murphy (12%) 2nd 

5th Bryant (12%) 4th 

6th Montgomery (10%) 3rd 

7th Theodore (10%) 5th 

8th Blount (9%) 7th 

9th Citronelle (9%) 10th 

10th Vigor (9%) 11th 

11th LeFlore (8%) 8th 

12th Williamson (6%) 12th 

 

 #2- The ratio of advanced course offerings to students 

varies significantly across the district.  

 

#3 – The higher the number, the more students can take 

advantage of the course being offered.  

 

 

 

 

 

 

 

 

1.3 - Advanced Course Ratios 

School 
Ratio of students 

to advanced 
course availability 

Montgomery 60:1 

Citronelle 53:1 

Theodore 47:1 

Baker 47:1 

Bryant 46:1 

Murphy 40:1 

Blount 39:1 

Williamson 38:1 

Rain 35:1 

Davidson 34:1 

LeFlore 30:1 

Vigor 27:1 



 
 

 1.4 - Course Offerings by Percentage 

 

 General Education Courses1  Career Tech Courses2            Elective Courses3 

 

 

 

 

Recommendations:  

1. The District and Community should ensure that all students have equitable access to rigorous 

academic courses. 

2. Schools across the District must provide a variety of advanced electives to challenge students 

and pique their interests.  

3. With an average of 7% of courses offered in Mobile County high schools being either advanced 

core or elective courses, the District and Community must partner to ensure students are placed 

in more challenging courses and provided the additional supports they need to be successful in 

them.   

Footnotes 
 1

General Education – Fine Arts, Foreign Language, General Education, Health Education, Language Arts, Physical 
Education, Math Education, Science Education, Social Studies Education 
2
Career Tech – AgriScience, Business Marketing, Career Tech, Co-op, Family & Consumer Science, Health Science, 

JROTC, Technical and Technology Education 
3
Electives – Drivers Ed, Social Studies, Science, Math, Language Arts 



 
 

Section II: Analysis of Course Offerings  
To determine the availability of advanced education the number of Advanced Placement (AP), Honors 

and Dual enrollment courses were compared between schools. This comparison was done for only those 

Elective4 and General Education Courses5 that had AP, Honors and Dual Enrollment available within the 

school system. International Baccalaureate courses were removed since they only applied to Murphy 

and Davidson.  The percentage was calculated based on the total number of sections available in the 

designated categories not based on the total number of courses available within the school.  

 

 

1.5 – Advanced Education Courses 

 

 

Recommendations:  

1. The District should be more proactive in ensuring an equal number of advanced courses are 

offered at all schools.  

2. School leadership across the District must work to hire teachers with the skills needed to teach 

more advanced education courses.  

In an attempt to determine any disparity between schools by the types of advanced courses offered (AP, 

Honors and Dual Enrollment), these categories were computed separately.  

 

 

Footnotes 
4
Electives –Social Studies, Science, Math, Language Arts 

5
General Education – Fine Arts, Foreign Language, Language Arts, Math Education, Science Education, Social Studies Education 



 
 

1.6 – Advanced Placement Education Courses 

 

Recommendations/Findings: 

1. The District should provide more ways for students to actively participate in Advanced 

Placement Education at all schools.  

2. School demographic makeup should not matter when determining the number of AP course 

offerings.  All students collectively expressed a want for more courses offered and for courses to 

be offered earlier in their academic careers.  

Analysis of electives in AP, Honors and Dual Enrollment Courses was performed to determine what 

varieties of advanced courses were offered in subjects not required for graduation.  

1.7 – Honors Education Courses 

 



 
 

1.8 – Dual Enrollment Education Courses 

 

Recommendations:  

1. The District should heighten marketing strategies to students and parents that Dual Enrollment 

courses are available. Students collectively stated they would take advantage of offerings if they 

were made aware of them.  

2. Individual school leadership and counselors should actively promote Dual Enrollment courses to 

all students. 

The percentage of advanced level education courses (those required for graduation) and percentage of 

advanced electives offered were compared to determine how much variety was available to students 

interested in advanced levels of education.   

 



 
 

1.9 - Advanced Elective Courses

 

  

Chapter II: Equity Student Survey 

Section I: Perceptions of Equity Project and Rigor 
In 2002, it was brought to attention that the needs of all students were not being addressed.  To provide 

them with the attention necessary, the community demanded that our public schools support a diverse 

curriculum with high standards in every school and more equitable distribution of school system 

resources.  The 2016 Equity Project Student Survey included a variety of questions that would gauge the 

expectations of rigor and achievement in MCPSS high schools. 

Equity 

The perceptions of equity were positive with a majority of students (75 percent) agreeing that their 

school offered a variety or courses for students. However, only 43 percent of the students thought their 

schools were a good place to learn.    

Rigor 

Almost half (43 percent) of the students thought their middle school prepared them for high school.  

Forty percent recommended teachers teach more time management and study skills in middle school to 

help them prepare for high school. A majority of students (79 percent) were taking advantage of 

advanced course offerings such as ACCESS, AP, IB, and Career Tech courses.  Students wanted to have 

more interaction during the lessons, as only 28% have teachers that encourage class discussion.   

 

 



 
 

 

 

Figure 2.1: 

Figure 2.2: 



 
 

 

Student Recommendations: 

 Let students teach occasionally. 

 Make lessons interactive.  

 Be interested in how students prefer to learn on a class to class basis. 

 Do not teach how you like to teach, teach how we like to learn. 

 Provide frequent breaks. 

 Show real life application so students can understand the importance of the material 

being taught. 

 Teachers need to enjoy teaching and show more enthusiasm. 

 

 

 

 

 

 

Figure 2.3: 



 
 

Section III: Perceptions of School Administrators and Teachers 
Without high quality, caring teachers and visionary, approachable school administrators, high schools 

could not be so successful. In this section of the report, students’ perceptions of teachers and 

administrators in their high school are addressed. 

Students and School Administrators 

When asked if students thought administrators valued and considered their opinion, 30 percent agreed 

they did. Thirty-five percent of the students did not agree nor disagree with the statement. When asked 

if students were comfortable going to a teacher or administrator if they had a problem, less than 30 

percent were not comfortable taking problems to administrators. However 36 percent of students 

agreed that students were treated fairly at school. It was also found that nearly half (41 percent) of the 

students believed that teachers and administrators modeled the behavior they expected.  

Students and Teachers 

The relationship between student and teacher goes hand in hand with student success. Students want 

to feel respected and welcomed by teachers. They want teachers to value their opinions and their 

voices.  Sixty-one percent of students agreed that teachers spoke to them in a positive manner. When 

asked if teachers respect and consider students’ opinions 30 percent agreed.  Over half (51 percent) of 

the students felt welcomed by their teachers, while less than 20 percent did not feel their teachers 

cared about them.  Nearly three-fourths (73 percent) of the students thought all teachers expected 

them to do their best.  Open communication during class where both students and teachers ask and 

respond to questions was very important to students, as 75 percent agreed that teachers encourage 

class discussion where the teacher actively listens.  

As college and career readiness becomes more apparent with the communities focus on MAEF’s 

Graduate Ready and 75,000 Degrees Initiatives, plans after high school are more important than ever for 

students. Nearly eighty-two percent of the students have never considered dropping out Enrolling in a 4-

year college or university is the goal for a majority (69 percent) of the students.. Of the 1600 students 

polled 31 percent would be the first in their family to attend a two- or four-year college after high 

school, if accepted.    Succeeding in high school is very important to students, and they set high 

expectations for themselves, their peers, and their teachers. 



 
 

 

 

Figure 2.4: 

Figure 2.5: 



 
 

 

Student Recommendations: 

 Be more sympathetic than apathetic to student needs. 

 Do not judge student based on who they hang out with. 

 Be genuinely concerned. 

 Get to know the student so you can truly care. 

 Have smaller class sizes. 

 Construct a class Facebook or put use to social media. 

 Encourage class discussion by getting rid of these barriers: 

o Students not caring 

o Teacher patience 

o Students being ostracized for asking questions 

 

Section IV: School Climate 
School climate is an important factor to consider because it impacts the quality of students’ ability to 

learn.  In this chapter we will discuss findings on students’ perceptions of the climate of MCPSS high 

schools.  

Figure 2.6: 

47.26% (793) 



 
 

Climate 

Over half (56 percent) of the students surveyed did not feel as if students respected one another. This 

could also coincide with the fact that only 41 percent took pride in their school. This is an interesting 

factor that plays into the overall climate of a high school campus. As stated earlier, students want to feel 

as if they belong (38 percent agree this is important). Thirty-seven percent of students felt that students 

at their schools did not want to learn while in class. Mixing race amongst friend groups was not an issue 

as over half (59 percent) of students hang out with students of a different race. Students also felt their 

schools provided supports if they were having a hard time with 50 percent agreeing that their school 

offered support and 82 percent felt comfortable going to a counselor or administrator if they had a 

problem.  

Having after-school activities enhance the value of the education students receive. Students enjoy that 

there are a variety of clubs and sports offered at their schools. Seventy-five percent of students agreed 

that their schools offered a multitude of after-school activities. From the discussion students felt there 

was something for all students no matter their interest.  

Bullying has become a national issue over the past few years. School climate can factor into whether or 

not bullies have a platform to use on a daily basis. Nearly eighty percent of students said appearance 

was the most common reason students were bullied. Students considered unpopular or not in the “in-

crowd” and a students’ ethnicity were the next two most common factors for students being bullied. 

Many students in the discussion said they would speak up for students being bullied, and that they 

themselves did not like to see it happening on their campuses. As bully prevention becomes more of a 

national focus, students would like to see school administration do more to prevent it in Mobile County 

public high schools.  

Student Recommendations: 

 Teachers need to have control over their classes. 

 Good students should be rewarded (positive reinforcement). 

 Quality teaching improves classroom management. 

 Students along with administration should model good behavior. 

 Have more interactive counselors. 

 Get involved in extracurricular activities. 

 



 
 

 

 

 

Figure 2.7: 



 
 

Section V: Dropout 
All the qualities that contribute to a proper learning environment cannot be truly appreciated when 

students aren’t there.  This chapter addresses student opinion on dropping out of school. 

Dropout 

Less than twenty percent of students indicated they had considered dropping out of high school (Fig. 

2.8). When asked if they know anyone who dropped out of high school in the past year 40 percent knew 

between one and three people who had (Fig. 2.10). Students reported they considered dropping out of 

school (Fig. 2.9) because of poor grades (47 percent), and also because they were being bullied (31 

percent). Becoming a parent or having to financially support their family made up of 41 percent of the 

reason a student would consider dropping out combined. Only students who had considered dropping 

out contributed to this data. Having a school culture where teachers and administrators work together 

to combat these factors will help keep more students in school and focused on graduating.  

 

 

Figure 2.8: 



 
 

 

2.10 – PERCENTAGE OF STUDENTS REPORTING THEY KNOW SOMEONE WHO HAS DROPPED 

OUT OF SCHOOL

 

Figure 2.9: 



 
 

Student Recommendations: 

 More interesting classes. 

 The people you hang out with may contribute to your own personal thoughts of 

dropping out, therefore it’s important to choose positive and encouraging friends. 

 Have closer student/faculty relationships so that they have someone to talk to. 

 

 



 
 

Section III: Conclusion  
This project, like the two previous, was 

student driven. From the development of 

the survey, to promoting the text message 

campaigns at each of the 12 MCPSS high 

schools, to interpretation the data, to 

finally making recommendations that 

provide an authentic student voice to the 

conversation about bettering public 

education.  

 

Students in Mobile County want to feel 

challenged when they come to school. 

They are looking for classes and teachers 

that will help them reach their goal of 

attending a two-or-four year college.  

Completing high school and moving on to 

post-secondary education is very 

important to students, and they look to their schools for support and guidance to help them along the 

way. The survey results showed them that collectively across the district students want to be successful, 

but they need more avenues that help them do that. There were clear indicators of students wanting to 

have more opportunities to participate in class, and wanted more interactive learning instead of 

lectures. 

 

 The equity project provided students a voice they didn’t believe they had.  It provided an outlet for 

students to be heard, and also provided an in depth look at disparities across the district. It is evident in 

the results that some schools are not able to provide the educational opportunities others can. The SSAC 

was able to lead this project to provide valuable feedback from students that will benefit students for 

years to come.  
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